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Ofelia García’s scholarship on dynamic bilingualism and translanguaging has been at the 
core of CUNY-NYSIEB.  At the same time, CUNY-NYSIEB’s work in schools has furthered 
her own scholarship on translanguaging pedagogy and that of the field as a whole.  It is 
this rich symbiosis that we describe in this article.   

 
Keywords: advocate, CYNY-NYSIEB, disrupt, dynamic bilingualism, inspire, Ofelia 
García, scholarship, symbiosis, translanguaging pedagogy and practice 

 
In her seminal 2009 book, Bilingual Education in the 21st Century: A Global 

Perspective, Ofelia García, building on the work of Williams (1994), put forth the term 
translanguaging to encompass the fluid languaging practices of bilinguals, particularly 
emergent bilinguals in school contexts.  Soon after this book’s publication, in 2011, 
leaders at the New York State Education Department (NYSED) approached Ofelia García 
and her former student and then colleague and one of the authors of this article, Kate 
Menken, offering to fund a professional development project for schools in New York 
serving high percentages of emergent bilinguals.  Ricardo Otheguy, Ofelia García, and 
Kate Menken saw this as an opportunity to support schools in their efforts to improve 
the programming and practices they provide to bilingual students, and to work in 
partnership with educators to develop translanguaging pedagogy, which at the time 
was in its infancy (as noted by Canagarajah, 2011).  In part, they wanted to study how 
school leaders engage in this pedagogy and whether doing so would change their 
understandings about bilingualism and their language minoritized students, thereby 
transforming educational practices.  This is how the City University of New York – New 
York State Initiative on Emergent Bilinguals (CUNY-NYSIEB) was born. 

Ofelia García’s scholarship on dynamic bilingualism and translanguaging has 
been at the core of CUNY-NYSIEB.  At the same time, CUNY-NYSIEB’s work in schools 
has furthered her own scholarship on translanguaging pedagogy and that of the field as 
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a whole.  It is this rich symbiosis that we describe in this article.  We open the 
discussion with a brief overview of Ofelia García’s scholarship on translanguaging and 
consider the role of CUNY-NYSIEB in developing that work.  We then describe the 
CUNY-NYSIEB project, including its vision, design, and structures with enough detail to 
support those engaged in similar efforts elsewhere.  Further, we present an analysis of 
reflections by members of the CUNY-NYSIEB Community (team members and state, 
district, and school leaders who have worked closely with CUNY-NYSIEB for several 
years), which document the enormous influence of Ofelia García on their work.  We also 
describe the collaborative and dialogic nature of CUNY-NYSIEB, and its significance in 
fostering growth and change.  Ofelia García has greatly impacted the CUNY-NYSIEB 
Community and far beyond.  At the same time, through CUNY-NYSIEB work, her 
scholarship on translanguaging and translanguaging pedagogy has flourished.  

CUNY-NYSIEB and Ofelia García’s Scholarship on Translanguaging 
Pedagogy 

In her 2009 book, Ofelia García joined other scholars of sociolinguistics and 
applied linguistics in their protests against traditional, fixed language categories (e.g., 
Blommaert, 2010; Jacquemet, 2005; Makoni & Pennycook, 2007), and expanded Cen 
Williams’ (1994) concept of translanguaging.  This construct was rooted in his research 
with colleagues about the use of both Welsh and English within a single lesson in a 
classroom, and specifically referred to input in one language with output in another.  
Centered on the bilingual speaker’s point of view, García (2009) defined 
translanguaging as “the multiple discursive practices in which bilinguals engage in 
order to make sense of their bilingual world” (p. 45) or “the deployment of a speaker’s 
full linguistic repertoire” (Otheguy, García, & Reid, 2015, p. 281). 

When CUNY-NYSIEB began in 2011, translanguaging pedagogy was still a new 
area of research and practice (Canagarajah, 2011).  At that time, Dr. García and other 
scholars started to highlight the language practices of emergent bilinguals and consider 
ways to incorporate these practices in their schooling (see for instance Blackledge & 
Creese, 2010; Canagarajah, 2011; Hornberger & Link, 2012; Wei, 2011).  Ofelia García 
and Jo Anne Kleifgen defined translanguaging pedagogy as “all practices that work 
against the bracketing of English, building instead English proficiency using the home 
language as a scaffold” (García & Kleifgen, 2010; 2018, p. 63).  In the early stages of the 
CUNY-NYSIEB project, team members developed two translanguaging guides for 
teachers laying out translanguaging pedagogy (Celic & Seltzer, 2012; Hesson, Seltzer, & 
Woodley, 2014), each of which included a description of translanguaging and its 
pedagogical implications written by Ofelia García.  

By 2014, her writing on translanguaging was very productive with 
approximately 21 publications by her alone or with colleagues 
(http://www.ofeliagarcia.org).  She and Li Wei (2014) published their book, 
Translanguaging: Language, Bilingualism and Education, which provided the conceptual 
basis for translanguaging theory and pedagogy, and the second section of the book is 
about translanguaging in classrooms.  The authors described the CUNY-NYSIEB project 
at the time as an example of “innovative spaces” (García & Wei, 2014, p. 125) where 
translanguaging pedagogy was being developed.  

http://www.ofeliagarcia.org/
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Much of the research about translanguaging pedagogy in the field to date has 
come from the CUNY-NYSIEB project, and was written by Ofelia García with members of 
the project team, or by project team members independently, contributing greatly to 
developments in this area (see for instance Ascenzi-Moreno & Espinosa, 2018; Espinet, 
Collins, & Ebe, 2018; García & Menken, 2015; García & Sánchez, 2015, 2018; García & 
Seltzer, 2016; García, Seltzer, & Witt, 2018; García, Flores, & Woodley, 2012; Menken & 
Sánchez, 2019).  By late 2016, two books specifically on translanguaging pedagogy had 
been published by Ofelia García and members of the CUNY-NYSIEB Team (García, Ibarra 
Johnson, & Seltzer, 2016; García & Kleyn, 2016).  At the same time, there has been 
increased interest in translanguaging pedagogy by other scholars and educational 
practitioners both in the U.S.  and international contexts (Blackledge & Creese, 2014; 
Cenoz & Gorter, 2015; Gort, 2017; Paulsrud, Rosén, Straszer, & Wedin, 2017).  As 
explained above, Ofelia García’s scholarship and the work of CUNY-NYSIEB have been 
essential in furthering this area of inquiry.  

CUNY-NYSIEB’s Vision and Design 

Having briefly described the literature on translanguaging and translanguaging 
pedagogy, with attention to Ofelia García’s scholarship and the work of CUNY-NYSIEB, 
in this section we describe the project’s vision and design.  CUNY-NYSIEB is a 
professional development and resource development project funded by the New York 
State Education Department (NYSED) that began in 2011.  The project’s Leadership 
Component involves professional development about dynamic bilingualism and 
translanguaging for schools across New York State.  The Materials Development 
Component involves the creation and dissemination of videos, web content, and other 
resources to support educators in understanding their emergent bilingual students and 
adopting practices that support dynamic bilingualism and translanguaging. 

Ricardo Otheguy, Ofelia García, and Kate Menken served as the principal 
investigators (PIs) of the project and established CUNY-NYSIEB’s vision and principles, 
based on Ofelia García’s scholarship about translanguaging and dynamic bilingualism.  
Accordingly, the CUNY-NYSIEB vision can be summarized as follows: 

 Emergence: Language practices of students are always in creative 
emergence, continuous, never-ending, and shaped by relationships with 
people, texts, and situations (García, 2009).  The project uses in its name the 
term “emergent bilinguals” (García, Kleifgen, & Falchi, 2008) and 
conceptualizes diverse students as much more than learners of English only, 
since they are developing proficiency and literacy in academic registers of 
English from the base of home language practices.  

 Dynamic bilingualism: Bilingualism is considered dynamic and not merely 
additive (García, 2009; García & Kleifgen, 2018).  Bilinguals translanguage, or 
use their full linguistic repertoire in order to make meaning (García, 2009; 
Otheguy, García, & Reid, 2015, 2018).  Translanguaging is the discursive 
norm of all bilinguals as well as a pedagogy that not only serves as a scaffold 
for new language practices but transforms power relationships among 
named languages (García & Kleyn, 2016; Sánchez, García, & Solorza, 2018). 
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The following two non-negotiable principles for schools that participate in 

CUNY-NYSIEB were established:  

1. The dynamic bilingualism and translanguaging practices of students and 
educators are to be celebrated, leveraged, and extended in instruction 
through translanguaging pedagogy.  

2. Schools are to develop a schoolwide ecology of multilingualism, which 
reflects and displays the cultural and linguistic backgrounds of all students, 
their families, and their communities throughout their linguistic landscape.  
(The CUNY-NYSIEB vision and principles can be read in their entirety online 
at https://www.cuny-nysieb.org/our-vision/) 

Ofelia García was interested in CUNY-NYSIEB not only impacting New York’s 
public schools but also its public universities.  Because bilingual education has been 
repressed in recent history, with many programs dismantled in New York schools 
(Menken & Solorza, 2014), she often discussed the age disparity between herself and 
the next wave of bilingual education faculty within the City University of New York 
(CUNY), and the importance of cultivating bilingual education leadership.  Therefore, 
the Co-PIs invited faculty members from bilingual education programs across CUNY 
campuses (e.g., Brooklyn College, City College, Hunter College, Lehman College, and 
Queens College) to serve as Associate Investigators.  In later years, faculty members 
from the State University of New York (SUNY) also participated.  CUNY Graduate Center 
doctoral students, most of whom had been teachers, joined the team as Research 
Assistants, and several veteran teachers or staff developers became project Specialists.  
Nelson Flores served as the Interim Project Director during its first year, and then Maite 
Sánchez assumed the directorship from 2012 to 2017.  Maite was followed by Kate 
Seltzer (2017-2018) and Ivana Espinet (2018-present), both of whom had previously 
been Research Assistants.  A total of nine Associate Investigators (AIs), eleven Research 
Assistants (RAs), and two Field Associates have participated in the CUNY-NYSIEB team 
working with schools, with approximately fourteen participating each year in addition 
to the Project Director, PI, and Co-PIs.1 

The CUNY-NYSIEB Leadership Component 

The CUNY-NYSIEB Leadership Component worked intensively with four cohorts 
of schools, providing professional development to 69 schools in New York State from 
2012 through 2015.  All of the schools applied to participate in CUNY-NYSIEB.  These 
schools had different grade spans, and offered transitional bilingual, dual language, 
and/or English as a New Language (ENL) programs.  The CUNY-NYSIEB Leadership 
Component provided participating schools with professional development for 1-1.5 
years and multilingual classroom libraries.  Schools engaged in three structures in order 
to enact the two CUNY-NYSIEB non-negotiable principles in their work: Leadership 
Seminars, Support Team Visits, and Emergent Bilingual Leadership Teams. 

Leadership Seminars 
Each cohort participated together in day-long professional development 

seminars, called Leadership Seminars, in which each school sent their principal (and/or 

https://www.cuny-nysieb.org/our-vision
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assistant principals) and at least two or three teachers.  During the first semester, the 
Leadership Seminars met monthly and during the second semester met every 2.5 
months.  Each Leadership Seminar included workshops lead by Ofelia García and other 
CUNY-NYSIEB team members on dynamic bilingualism, multilingual ecology, and 
translanguaging pedagogy.  Schools, also, participated in Collaborative Descriptive 
Inquiry (CDI) groups following the process developed by Patricia Carini (2000); for 
more detail, see García & Traugh, 2002) to offer a collaborative, democratic space in 
which participants had the opportunity to reflect on seminar content and its 
applications.   

Emergent Bilingual Leadership Team (EBLT) 

Each CUNY-NYSIEB school was also required to form an Emergent Bilingual 
Leadership Team (EBLT), comprised of 4-7 members including the principal, other key 
administrators or support personnel, bilingual, and/or ENL teachers, and general 
education teachers.  The EBLT’s responsibility was to study the school’s emergent 
bilinguals and the structures in place to serve them, create an action plan aligned to 
CUNY-NYSIEB’s principles to improve instruction and programming, and oversee 
implementation of this plan.  EBLTs were supported in their work through the 
Leadership Seminars and by the CUNY-NYSIEB Support Teams.  

Support Team Visits 

Throughout their enrollment in the Leadership Component, each participating 
school received monthly visits from a CUNY-NYSIEB Support Team consisting of an 
Associate Investigator or Specialist and a Research Assistant.  Ofelia García frequently 
joined these visits.  The visits included meetings with the EBLT to guide and support 
their work, the provision of professional development on translanguaging and dynamic 
bilingualism to school staff, and partnerships with individual teachers to support their 
implementation of translanguaging pedagogy.  The work of the Support Team was 
tailored to the specific needs of each school according to their action plan.  

In order to sustain the engagement of CUNY-NYSIEB schools once their formal 
enrollment in the Leadership Component ended, school staff continued to attend 
Leadership Seminars once per semester and maintained relationships with Team 
members for research and continued work on educational practices.  Teachers were 
also invited to serve as CUNY-NYSIEB Ambassadors, who model translanguaging 
pedagogy for other educators and whose work is featured in CUNY-NYSIEB videos, 
instructional resources, and publications. 

Collaboration within the CUNY-NYSIEB Team 

Together, CUNY-NYSIEB team members (Co-Principal Investigators, Project 
Directors, Associate Investigators, and Research Assistants) developed and deepened 
our individual understandings of translanguaging and translanguaging pedagogy over 
the years since the project’s inception, and continue to do so.  The CUNY-NYSIEB team is 
large, and taking up translanguaging theory and a translanguaging stance challenged 
and unsettled many of our previous understandings about bilingualism and bilingual 
learning.  Therefore, extensive dialogue and collaboration were central in the process.  
Towards that end, the Co-Principal Investigators and the Project Director met bi-weekly 
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in the first four years of CUNY-NYSIEB, and the entire team met monthly to share the 
work of each school and discuss schools’ efforts to implement translanguaging 
pedagogy.  

CUNY-NYSIEB team members also participated in CDIs around essential 
questions about theory or practice, such as “How does translanguaging pedagogy look 
when the teacher doesn’t speak the languages of their students?” or “How can 
translanguaging pedagogy be implemented in dual language bilingual education if 
traditionally there is an expectation of language separation?” The team discussed what 
they saw in CUNY-NYSIEB schools, including examples of pedagogy that they observed 
or developed with participating teachers.  

Through this collaborative process, a strong sense of community developed 
amongst the team over time – a point documented in the findings presented below.  
Different types of writing opportunities arose.  For example, some team members wrote 
CUNY-NYSIEB guides that were used in schools but also shared widely (Celic & Seltzer, 
2011; Hesson, Seltzer, & Woodley, 2014; Pérez Rosario, 2015; Espinosa, Ascenzi-
Moreno, & Vogel, 2016).  Team members have presented alongside the Co-PIs and 
Project Director at Leadership Seminars and in local, national, and international 
conferences.  They have also co-authored with Ofelia García, solo authored, or co-
authored with other team members publications that have come from the work of 
CUNY-NYSIEB.  Likewise, the collaboration between CUNY-NYSIEB Support Teams and 
participating educators often moved beyond their classrooms, resulting in presenting 
together at local and national conferences, and co-authoring publications (see for 
instance García & Kleyn, 2016).  Their classroom work is featured in videos 
(https://www.cuny-nysieb.org/classroom-videos/) and other resources on the CUNY-NYSIEB 
website (https://www.cuny-nysieb.org).  Through this process, Ofelia García and the team 
supported CUNY-NYSIEB schools and contributed to understandings about 
translanguaging and translanguaging pedagogy more widely. 

Reflection Inquiry 

Through the work of CUNY-NYSIEB, many people have engaged with Ofelia 
García’s scholarship or with her personally.  For the purposes of this JMER Special Issue, 
we conducted qualitative research (Creswell, 2013; Stake, 1995) to answer the 
following research question: What are the perceptions of members of the CUNY-NYSIEB 
Community regarding how Ofelia García has influenced them professionally and 
personally? Participants in this research included: (a) all Team members (defined as 
Associate Investigators and Research Assistants) who have worked on the Leadership 
Component since 2012; (b) state-level administrators; and, (c) district and school-based 
leaders of schools who have been actively involved in CUNY-NYSIEB for at least two 
years.  We sent each person an open-ended questionnaire asking them to reflect on one 
or more of the following questions:  

 In what ways has the work of Ofelia García impacted you professionally?  
o Specifically, are there ways that Ofelia’s work has caused you to change 

what you do and how you think about the education of emergent 
bilinguals?  

 In what way(s) has Ofelia impacted you personally?  

https://www.cuny-nysieb.org/classroom-videos/)
https://www.cuny-nysieb.org)/
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 Is there anything else about Ofelia García that you would like people to know 
about her? 

A total of 36 members of the CUNY-NYSIEB Community responded, comprising an 
85.1% response rate (see Table 1 for details).  

 

 

We collected all the 
reflections and analyzed 
them as per the guidance of 
Miles, Huberman, and 
Saldaña (2013) and Saldaña 
(2015), involving first and 
second level coding to 
identify key themes and 
draw comparisons.  Table 2 
includes the codes and 

corresponding themes that emerged from our data analysis. 

 

Table 2 

Data Analysis: Codes and Themes  

Codes Themes 

 How a dynamic bilingualism and 
translanguaging framework challenge 
traditional ideas in the field 

 How a dynamic bilingualism and 
translanguaging framework challenge personal 
ideas about bilingualism and working with 
bilingual students 

Be Critical and Challenge 
Established Ideas (“Disrupt!”) 

 Changes in district-level supports for emergent 
bilinguals to highlight their multilingualism 

 Changes in classroom practices through 
translanguaging pedagogy  

 Changes in university-level courses to reflect 
dynamic bilingualism and translanguaging 
pedagogy  

Act in Support of Bilingual 
Students and their 
Communities, (“Advocate!”) 

 Inspiration for advocacy in professional 
settings 

 Inspiration for relationship building and 
nurturing 

Be an inspiration (“Inspire”) 

 

 

Table 1 

Research Participants 

CUNY-NYSIEB Member 
Category 

Invited 

n= 42 

Responded 

n= 36 

Team members 22 20 

State officials 3 2 

District and school leaders 17 14 

Total 42 36 
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Findings: Ofelia García’s Legacy through the CUNY-NYSIEB Community 

The following three themes emerged from CUNY-NYSIEB Community members’ 
reflections about Ofelia García’s personal and professional influence: (1) be critical and 
challenge established ideas (Disrupt!); (2) act in support of bilingual students and their 
communities (Advocate!); and (3) be an inspiration (Inspire!). Our findings show the 
enormous impact that Ofelia García has had on our thinking, shaping our research and 
practices for years to come.  Each theme is discussed below in detail supported by 
quotes of informants.2 

Be Critical and Challenge Established Ideas (“Disrupt!”)  

In their reflections, a central focus of CUNY-NYSIEB team members and district- and 
school-based leaders was on the influence of Ofelia García’s scholarship over the past 
decade about dynamic bilingualism and translanguaging (e.g., García, 2009; García & 
Wei, 2014; Otheguy, García, & Reid, 2015; 2018).  Specifically, CUNY-NYSIEB team 
members and district- and school-based leaders stated that her ideas are unapologetic, 
and push us all not to simply accept traditional approaches, but rather to view these 
critically and, when needed, to disrupt.  They understood how her scholarship reframes 
bilingualism from static views of first and second language to dynamic bilingual 
development (García, 2009; García & Wei, 2014).  Likewise, they described how her 
work challenges traditional program models that are organized solely around named 
languages to focus on the actual language practices of bilingual students (e.g., García, 
2009; García, Menken, Velasco, & Vogel, 2018; Sánchez, García, & Solorza, 2018).  They 
also reflected on how that scholarship has helped them to “re-articulate”, “reframe,” 
“challenge,” and/or “re-shape” their own understandings of bilingualism and the 
education of emergent bilinguals.  For example, an Associate Investigator described 
how her views of bilinguals and bilingualism changed as she engaged with Ofelia 
García’s scholarship and worked with CUNY-NYSIEB.  

This work [CUNY NYSIEB] that Ofelia and her colleagues had created was 
transformative.  From day one it challenged understandings about bilingualism I 
had held for many years.  Through translanguaging, Ofelia invited us to view 
bilinguals (and multilinguals) with new eyes.  I learned, for example, that it is only 
from the outsider’s view that we can consider that bilinguals have two named 
languages.  From the bilingual person’s perspective (insider’s view), bilinguals have 
one linguistic repertoire.  These new insights forced me to rethink and question 
how I was positioning the bilingual child and teacher in my pedagogy as a teacher 
educator.  (Associate Investigator) 

A Research Assistant who worked as a bilingual education teacher, before 
starting her doctoral studies at the CUNY Graduate Center, commented on how the 
framework that translanguaging provides was fundamental in understanding her 
uneasiness with strict language separation in her school’s dual language bilingual 
program.  

Before working with Ofelia and joining CUNY-NYSIEB I was always under the 
impression that keeping languages separate was the sign of a “good” bilingual.  
However, this never felt true, but I lacked the language and understanding to 
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explain that feeling.  Learning about translanguaging and joining CUNY-NYSIEB 
changed not only the way I viewed bilingual language skills but also the way I 
understood language.  Language was no longer just a communication tool, it was a 
function of identity, it was a medium for learning and for building community. 
(Research Assistant) 

Similarly, district and school leaders mentioned how Ofelia García’s work 
contests entrenched ideas about the schooling of emergent bilingual students that 
privilege English learning at the expense of their students’ bilingual development.  The 
two quotes below, from a district administrator and a principal exemplify something we 
heard repeatedly from district and school leaders: how the term ‘translanguaging’ 
offered a name for language practices in which they engaged every day, and offered 
them the permission that they needed to do so.  

When I went to the first [CUNY-NYSIEB] training it was a breath of fresh air.  I felt 
like a dark shadow had been lifted and her words gave legitimacy to something I 
had known at the beginning of my career in bilingual education, something I knew 
in my gut was right, but something that had been long buried and forgotten - the 
dynamic nature of bilingualism and the concept of translanguaging. (District 
Administrator) 

I remember Dr. García's first presentation when we joined CUNY-NYSIEB.  I 
remember saying, “These are the words I have been looking for…this makes so 
much sense!”  All of the so-called 'models' and focus on 'compliance' leave out the 
element which was so sincere and of which Dr. García speaks so eloquently.  We 
want to celebrate students' home language because then we are celebrating the 
child and their family and their culture. (Principal) 

For educators, having exposure to the work of Ofelia García also helped them 
understand their own translanguaging practices.  Many translanguaged in their 
classrooms in order to respond to their students’ needs, but then felt guilty because 
doing so broke language separation guidelines or expectations.  In the following 
excerpt, an ENL teacher reflected on this:  

When I first heard Ofelia speak about the concept of translanguaging, it was as if 
the pieces of a puzzle were put together.  As a teacher of emergent bilinguals, I 
realized that in many ways I had been using - or facilitated students’ using - 
multiple languages to improve their learning in the classroom.  I just hadn’t seen 
the big picture of how these strategies all fit together under the concept of 
translanguaging.  Once Ofelia put a name to this practice, it paved the way for all 
of us as educators to implement translanguaging strategies in a purposeful way.  
(ENL Teacher) 

Taken together, the reflections of academics, educators, and administrators that 
form the CUNY-NYSIEB Community show how Ofelia and her work teaches the 
importance of disrupting ideas and institutional structures that prevail in our field and 
that no longer serve bilinguals.  
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Act in Support of Bilingual Students and their Communities, (“Advocate!”) 

In this section, we present reflections from district and school administrators, 
teachers, and university faculty about the changes that members of the CUNY-NYSIEB 
Community report having implemented as a result of their engagement with Ofelia 
García and her scholarship through the project.  Two district officials who worked 
closely with schools in their districts that participated in CUNY-NYSIEB commented on 
the changes made in those schools.  One school created the district’s first Karen 
Heritage Language Program for refugee students as a result of their participation in 
CUNY-NYSIEB, and another participating CUNY-NYSIEB school adopted translanguaging 
pedagogy schoolwide when instruction previously had been monolingual in English.  
One of these district administrators, who is in charge of the office that oversees 
programs for emergent bilinguals, reflected on how school staff had found creative and 
new ways to support bilingualism for more students as result of their participation in 
CUNY-NYSIEB: “The transformation from a deficit paradigm to one of acknowledgment 
and support of home language assets was remarkable and will have a positive impact for 
years to come.”  

In another district, the administrator of the office overseeing programming for 
emergent bilinguals reflected on how the district replaced their transitional bilingual 
education programs with dual language bilingual education as a means to support 
bilingualism and biliteracy development throughout the elementary school years.   

Our work with CUNY-NYSIEB…has led our district to adopt a formal vision for our 
emergent bilinguals, to implement a one-way and two-way dual language 
program, and to abandon the transitional bilingual classes.  We believe that all 
children should embrace and enhance their home language, while learning English.  
(District Leader) 

Across this district, the leader promoted an approach to bilingual education that 
she felt would offer more opportunities for students to engage and leverage their home 
language practices in schools.  

Teachers who participated in CUNY-NYSIEB also described how they 
transformed teaching and learning in their classrooms to support their students.  One 
bilingual education teacher started implementing translanguaging pedagogy as a result 
of her involvement in CUNY-NYSIEB.  She reflected on how her work has been redefined 
through her personal interactions with Ofelia García and with her scholarship.   

There are people that cross one’s professional path and make positive 
contributions.  Others have the ability to enhance your work.  Very few people have 
the gift to shift and redefine your professional world.  Ofelia Garcia’s work through 
CUNY-NYSIEB has influenced hundreds of classrooms and the education of 
thousands of students. Through her work, I’ve been able to see my students as seeds 
of promise with amazing linguistic abilities.  Ofelia García has taught me to lean 
into the unknown and have the courage to teach from a different space.  A 
beautiful bilingual space.  I’ve learned that being a bilingual teacher is very 
different from teaching from a bilingual space.  Being a bilingual teacher places 
the focus on self, and teaching from a bilingual space places the focus on the 
students. (Bilingual Education Teacher) 
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Other teachers shared that because of the scholarship of Ofelia García and CUNY-
NYSIEB support, they have seen changes in their own classrooms, in themselves, in 
their students, and in the environment of their schools.  Below are quotes from two ENL 
teachers who work in the same school, each reflecting on changes that they have seen in 
their classrooms and school: 

The translanguaging strategies that we learned helped our students internalize a 
repository of flexible strategies to perform successfully in class and on 
standardized exams.  The culture of the school is starting to shift towards including 
student’s home language across most classrooms…Most importantly, we 
underwent mindset shifts thanks to Garcia’s work to embrace the stamina, inquiry, 
and work ethic required for continuous school improvement for a school our team 
envisions for our multilingual, transnational community. (ENL Teacher 1) 

The language use in my classroom quickly became more fluid which, in turn, 
greatly benefited my relationships with students who felt free to express themselves 
in any and all languages. (ENL Teacher 2) 

Faculty who were part of the CUNY-NYSIEB team also reported changing their 
teaching to place the perspectives of bilingual students and their families at the center 
of their work as teacher educators within their universities.  Both Associate 
Investigators (university faculty) and Research Assistants (graduate students who 
taught courses at local universities) commented on how they changed their syllabi to 
include dynamic bilingualism and translanguaging. 

My teaching has changed…I now combine translanguaging and drama, visuals, 
technology in my class.  I see how my students shine better and understand 
diversity better.  Planning and [making] conscious effort in including emergent 
bilingual students learning through their home language were new to me. 
(Associate Investigator) 

Ofelia pushed me to rethink how all students can have a bilingual education.  [In 
my classes, I now] use my own work with Arabic speakers, Bengali, and more to 
think deeply and creatively about how languages can be used in empowering ways. 
(Research Assistant) 

The changes documented in the reflections by CUNY-NYSIEB community 
members about the way’s Ofelia García’s work has shaped their pedagogy and 
programming for emergent bilinguals at the K-12 and university levels suggest the 
lasting impact of her scholarship on future generations of students and teachers. 

Be an Inspiration (“Inspire!”) 

One of the words that repeatedly appeared in the discourse of the reflections we 
received about Ofelia García was “inspiration.”  Specifically, state and district officials, 
school leaders, faculty, and doctoral students commented on how the work of Ofelia 
García has inspired them to be the best professionals that they can be, tireless in their 
support for bilingual students and communities.  Below we present quotes from 
different stakeholders, including state officials, district leaders, teachers, and CUNY-
NYSIEB team members on how Ofelia García has inspired them and others. 
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A New York state leader reflected on the lasting impact of Ofelia García’s work 
through CUNY-NYSIEB on educators’ practices in support of their emergent bilinguals.  

Her knowledge, passion and long-term commitment to these students and their 
communities has inspired the pedagogues and administrators that serve them. Her 
career and the information she has published will impact the quality of life for 
many of our English Language Learners/Multilingual Learners and their families 
for years to come by helping provide the skills and understanding that will allow 
them find life-long success both in and out of the classroom. (New York State 
Education Department Leader) 

School district leaders also described how Ofelia García’s scholarship and their direct 
work with her have given them the knowledge to sharpen their advocacy for bilingual 
education and emergent bilingual students and their families.  These leaders have been 
inspired to rethink the practices in their bilingual programs that support English 
hegemony.  As one district administrator stated:  

Ofelia's work has reaffirmed this instructional practice [translanguaging 
pedagogy] and encouraged me to share it with others and not be afraid to defend it 
as an effective tool for learning…She has inspired me to continue to advocate for 
bilingual education to ensure equity for all students.  (District Leader) 

At schools, CUNY-NYSIEB teachers shared the ways in which they have been 
inspired by Ofelia García and their involvement in the project.  Specifically, an English 
language arts (ELA) teacher who teaches newcomer adolescents had struggled to teach 
her students effectively in English medium classrooms.  As she noted after starting to 
implement translanguaging pedagogy: “I used to doubt my effectiveness working with 
ENL students until she [Ofelia] gave me the vehicle to navigate through the many 
strategies and innovative ideas” (ELA Teacher).  Another bilingual education teacher 
mentioned how she has been inspired to communicate with others what she has 
learned about translanguaging pedagogy.  She stated,  

Ofelia’s work emboldened me to come out of hiding and to use these and other 
strategies to ensure that students are better served.  It also encouraged me to 
openly communicate what I learned and continue to learn through the CUNY-
NYSIEB initiative with teachers, administrators, and parents. (Bilingual Education 
Teacher) 

CUNY-NYSIEB teachers like this one spoke of deep transformations to their 
practices inspired by the work of Ofelia García and CUNY-NYSIEB.  For instance, a dual 
language bilingual education teacher participated in a CUNY-NYSIEB study group on 
translanguaging in dual language education where they read Ofelia García’s writings 
and were asked to design and implement lessons that disrupt the strict separation that 
is prevalent in dual language programs.  This experience spurred this teacher to rethink 
her practices and have discussions with her students on what it means to be bilingual 
and how they can be empowered in their bilingualism.  She reflected on how Ofelia 
García’s work inspired her to question her dual language bilingual classroom and 
reclaim the bilingualism of her students.  
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Ofelia has encouraged me to disrupt marginalizing social forces and school 
limitations to re-imagine bilingual education in ways that value multilingual 
students’ holistic identities and language practices. (Bilingual Education Teacher) 

Members of the CUNY-NYSIEB team also spoke of how they have been inspired 
by Ofelia García’s and her work to disrupt educational systems that marginalize and 
disempower emergent bilingual students and their families.  In the following passage, a 
CUNY-NYSIEB Associate Investigator recalled what Ofelia García typically said at the 
CUNY-NYSIEB Team meeting each year.  

Ofelia is radical.  She often begins the year [of CUNY-NYSIEB Team meetings] with 
a challenge to break the status quo and discuss how we can institute real change.  
Ofelia recognizes there are many on-going problems with the current system of 
bilingual education and reminds us that we must disrupt. (Associate Investigator) 

As mentioned earlier, in the creation of CUNY-NYSIEB, one of Ofelia García’s 
greatest contributions to local bilingual education was to design the project in such a 
way that it would cultivate a community of scholars across CUNY (and SUNY) campuses, 
and provide mentorship for students and junior faculty.  The CUNY-NYSIEB team has 
been a very collaborative and nurturing environment in which Associate Investigators, 
Research Assistants and Project Directors have worked together to encourage the 
scholarly work of everyone.  Since CUNY-NYSIEB began, every faculty member who 
went up for tenure and/or promotion was successful in doing so, and every doctoral 
student has either defended their dissertation and graduated or are on track to do so.  
Also, those who wanted to pursue academic careers have been successful in finding 
positions.  However, all team members discussed how the model for that mentorship 
was Ofelia García, whose leadership fostered a nurturing and collaborative atmosphere.  
A Research Assistant said that she showed her how to be “a warm and supportive 
professional colleague,” and posited that part of her legacy “will absolutely be the 
creation of a community of scholars who not only respect one another’s work but LIKE one 
another! (Research Assistant).  As one Associate Investigator recalled: 

Ofelia takes the time to talk with each member of the community.  She knows 
details about people’s lives.  She also knows where and how she can challenge each 
member of the community to go to the next level, to take on the next challenge.  
Ofelia teaches us that one never stops learning and caring. (Associate 
Investigator) 

Ofelia García, through her scholarship and leadership of CUNY-NYSIEB, has 
inspired educators from state, district, school, and university settings to be confident in 
their ideas, voices, and the value of their work, and be tireless in building community in 
support for bilingual students, their families, and their home language practices.  

Discussion and Conclusion 

Ofelia García’s scholarship on dynamic bilingualism and translanguaging has 
proven revolutionary for the education of emergent bilinguals.  CUNY-NYSIEB started 
just after the publication of her groundbreaking 2009 book, at a time when 
translanguaging pedagogy was in its infancy, and the project has played a central role in 
the development of this area.  As described in this paper, CUNY-NYSIEB was designed 
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based on Ofelia García’s scholarship about dynamic bilingualism and translanguaging, 
which is evident in the project’s vision and non-negotiable principles.   

A major contribution of CUNY-NYSIEB has been the development of 
translanguaging pedagogy, and the collaborative structures that Ofelia García designed 
for the project were central in its capacity to do so.  Specifically, the CUNY-NYSIEB team 
worked to apply her theories about dynamic bilingualism and translanguaging in 
classrooms, and met intensively with one another and participating schools to develop, 
implement, refine, and theorize translanguaging pedagogy.  Ofelia García’s productive 
scholarship on translanguaging was enriched through the work of CUNY-NYSIEB 
schools.  

Through CUNY-NYSIEB, Ofelia García worked directly with state, district, and 
school leaders as well as university faculty and doctoral students from CUNY and SUNY 
campuses.  In this paper, we explored reflections by 36 members of the CUNY-NYSIEB 
Community on the influence of this work, and identified three main areas of impact.  
First, we found that her work encourages educators, policymakers, and academics to be 
critical and challenge established ideas.  She pushed the Community to not only question 
their own strongly held and often fossilized views about bilingualism, but also to 
question institutional approaches to educating bilingual students, situating them within 
a broader sociopolitical context and disrupting them when needed.  

Second, respondents described how they were galvanized to act in support of 
bilingual students and their communities.  Ofelia García has modeled this through her 
own engagement in schools and communities, ensuring that theory and practice inform 
one another.  Finally, the reflections we received repeatedly referenced being inspired 
by Ofelia García, her scholarship, and the work of CUNY-NYSIEB to value their own 
voices and those of their students, and to motivate others to improve schooling for 
emergent bilinguals. 

Ofelia García, through her leadership and scholarship, has deeply influenced the 
CUNY-NYSIEB Community.  At the same time, the work of CUNY-NYSIEB has influenced 
Ofelia Garcia’s scholarship.  This has proven to be a powerful symbiotic relationship. 
Translanguaging pedagogy is a transformative practice within schools for its capacity to 
place students’ bilingualism at the center of decisions about programming and practice, 
and encourage entire schools to move from monolingual approaches in education to 
multilingual ones.  More broadly, Ofelia García and the work of CUNY-NYSIEB has 
centered bilingualism in instruction and school structures, completely unsettling 
traditional monolingual approaches.  We are only now beginning to understand the 
possibilities of a truly multilingual approach to schooling and the many implications of 
a translanguaging conceptualization of language, and expect much more research and 
development of educational practices in this area in years to come. 
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